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ABSTRACT
Carole A. McKiernan. Continuing Education and New Jersey School Library Media
Specialists. 1999. (Under the direction of Dr. Holly G. Willett, Program in School and
Public Librarianship).
As of January 2000, all New Jersey educators will be required to complete 100
hours of continuing education and professional development every five years of active
service. The purpose of this study was to examine the kinds of continuing education
activities considered to be the most valuable to school library media specialists. A selfadministered questionnaire was mailed to seventy-five randomly selected school library
media specialists working in public high schools, middle schools, and elementary schools
in the 8 southern counties in New Jersey. Data was compared with previous studies
examined in the review of the literature. Librarians described professional development
activities in which they currently participate, areas that need to be addressed, preferred
formats for delivery and motivating factors and deterrents to pursuing continuing education.
Attendance at the EMAnj Convention and district-level library meetings were considered to
be the continuing education activities of most value. School library media specialists
indicated a need to address the following topics in future continuing education activities:
technology, integrating media into the curriculum, and helping teachers to plan,
implement, and evaluate instructional activities.

MINI-ABSTRACT
Carole A. McKieran. Continuing Education and New Jersey School Library Media
Specialists. 1999. (Under the direction of Dr. Holly G. Willett, Program in School and
Public Librarianship).
New Jersey school library media specialists will be required to complete 100 hours
of continuing education beginning in January 2000. This project identified technology,
integrating media into the curriculum, and helping teachers to plan and implement
instructional activities as valuable topics for future continuing education programs.
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Chapter 1
Introduction

In our rapidly changing society, teachers must constantly review curricular content,
teaching methods and materials, educational philosophy and goals, social change, and other
topics related to education. With this in mind, the New Jersey State Board of Education has
adopted a plan to require all teaching staff members to complete 100 clock hours of
continuing education every five years of active service, beginning in January 2000. This
requirement will be used as an evaluation tool enabling teachers to meet higher standards
and continually upgrade their skills, performance and methodology. The 100-hour
requirement may be satisfied through a combination of various State-approved experiences,
as recommended by the state Professional Teaching Standards Board (PTSB) and approved
by the Commissioner of Education (Continuing Professional Development of Teachers,
1998). A County Professional Development Board (CPDB) will initiate and direct district
self-evaluation programs so that there is a constant dialogue between and among all those
with a stake in the professional development of and/or in-service for teachers (Continuing
Professional Development of Teachers, 1998). Each local district board of education will
establish a local Professional Development Committee (PDC) which shall assess in-service
needs and professional development opportunities (Continuing Professional Development
of Teachers, 1998). Teachers will make up the majority of members on each of these
committees, thereby allowing for more of their input and control over the profession
(Improving Professional Development, 1998).
One group of educators with a constant need for continuing education and
professional development is school library media specialists. Sarah Long, president-elect
of the American Library Association 1999-2000 term, said, "the environment we work and
live in is so challenging that we of necessity need to be learning every day because our
1

environment, our publics demand that of us" (President-elect Long wants to boost the
public's view of libraries, 1998, p. 8).
The role of the school librarian is that of information specialist, teacher, and
instructional consultant (AASL & AECT, 1988). To more effectively assist students in
locating, accessing, and retrieving information more efficiently, school library media
specialists need to keep up with changing technologies. Technological advances and new
information leave a professional little choice except continued growth (Smith, 1988).
According to Anne Woodsworth, former Dean of the Palmer School of Library and
Information Science, Long Island University, "Changing technologies require constant
relearning. Without the education to master concepts that underpin IT (information
technology), people can neither cope with future IT revolutions nor use it intelligently to
fulfill their missions" (Woodsworth, 1998, p. 62).

Problem
As a result of New Jersey's State Continuing Education Plan, school library media
specialists will be required to complete 100 hours of professional development activities
over a five-year period. Studies indicate that the needs and interests of school library media
specialists are frequently ignored and, as a result, in-service programs are of little or no
value as they are presently offered (Tewel & Kroll, 1988). It is hoped that the state
regulations will force school districts to evaluate the effectiveness of current continuing
education programs. There is no guarantee that this will happen. It is the responsibility of
the librarians, therefore, to let their needs be known at the district level to ensure that
meaningful and necessary programs be considered and ultimately offered.
The American Library Association (ALA), the American Association of School
Librarians (AASL), and the Educational Media Association of New Jersey (EMAnj) offer
many opportunities for library media specialists to pursue professional growth during their
careers. Research has indicated, however, that attendance at conferences and conventions
is not enough to satisfy the needs of the school library media specialist (Latrobe &
Havener, 1997). School library media specialists must communicate with one another at
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workshops, training sessions, and conferences to allow for an ongoing exchange of ideas,
concerns, solutions, and ultimately, continued learning.

Purpose
The purpose and objective of this study was to examine what kinds of continuing
education activities are considered to be the most valuable to school library media
specialists. Librarians currently working in high schools, middle schools, and elementary
schools in the 8 southern counties in New Jersey were selected randomly for this study.
Librarians described professional development activities in which they currently
participate. They identified what areas of professional development have a positive effect on
their job performance as a teacher, instructional consultant, information specialist, and
manager. Participating media specialists indicated what types of activities they would like
to see become available to them, as a result of the 100-hour requirement. The study also
examined motivating factors and possible deterrents in the pursuance of continuing
education.

Theoretical Framework
The framework of this investigation is centered on the theory that education is an
important vehicle used to acquire knowledge. Effective professional development
programming must be based on knowledge about adult learners (Smith, 1988). In most
instances, teachers experience continuing education activities in a group setting. This may
result in a positive or negative experience depending upon how the material is presented to
the group. Mental absenteeism is a frequent response to staff development efforts that do
not build on the concerns and experiences of learners (Brookfield, 1988).
In a positive experience, adult learners bring to the encounter a collection of
experiences, skills, and knowledge that are going to influence how new ideas are received
(Brookfield, 1988). Participants specify skills in which they feel deficient, and provide
experiences upon which others in the group can reflect (Brookfield, 1988).
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Questions to be Answered
This study arrived at conclusions about continuing education and professional
development based on a self-administered questionnaire. School library media specialists
identified the types of professional development activities that their districts have offered in
the past, specifically for librarians. They indicated any programs and/or activities they have
participated in that have been the most valuable to them. Media specialists also indicated if
they have taken any college or university library or literature classes, workshops, or
training sessions.
School library media specialists in the 8 southern New Jersey counties indicated the
number of years they have worked as school library media specialists, the highest degree
they have received, and their membership in professional organizations. Participants
indicated the grade levels served in their respective schools, and whether or not the district
in which they work has a library supervisor or coordinator.
Librarians indicated the deterrents and incentives, if any, to pursuing continuing
education and professional development. They were asked to indicate which areas of
professional development they believe to be very important, moderately important, or not
very important to future continuing education programs.

Definition of Terms
The following definitions are given for terms used throughout this thesis:
Continuing education. Educational programs and services, usually on the
post-secondary level, designed to serve adults who seek particular learning experiences on
a part-time or short term basis for personal, academic, or occupational development
(Houston, 1995).
Elementary school. Education provided in kindergarten or grade 1 through grades
6, 7, or 8 (Houston, 1995). Since the definition differs from one school district to
another, elementary schools identified in this study will encompass kindergarten or PreSchool to grade five or six.
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High school. A 4 year sequence encompassing grades 9, 10, 11, 12, and
generally including age groups from 14-18 (Ornstein & Levine, 1997).
In-service. Courses or programs designed to provide employee/staff growth
in job related competencies or skills, often sponsored by employers, usually at the
professional level (Houston, 1995).
Middle school. Transitional institution between elementary and high school
generally including grades 6, 7, 8, ages 11-13 (Ornstein & Levine, 1997).
Professional development. Activities to enhance professional career growth
(Houston, 1995).
Organization of Remainder of Study
Chapter 2 of this thesis examines literature written on the subject of continuing
education for school library media specialists. The design of the study, the methodology,
and data collection is examined in Chapter 3. In Chapter 4 the collected data is presented,
analyzed and illustrated. Conclusions and recommendations based on the data collected are
presented in Chapter 5.
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Chapter 2
Review of the Literature
Introduction
Educators must keep up with the demands of a rapidly changing world by
remaining current in their teaching area. The increased use of technology in schools
today has forced teachers to review curriculum content, methods and materials used
to teach thus far. Probably no other area has seen greater changes brought about by
technology than the school library. School library media specialists must assume
responsibility for continuing their education and professional growth to encourage
student learning (Smith, 1988). According to Information Power (AASL & AECT,
1998), changes in practice result from professional development that is sustained and
intensive.
In order to conduct this project, it was necessary to gather current information
regarding continuing education and professional development from many sources. Several
articles on educational philosophy regarding the topic of professional development were
located. Journal articles specifically treating continuing education as it relates to school
library media specialists were also examined.
The literature includes previous studies which rank the continuing education needs
of school library media specialists, potential continuing education topics, participation in
professional development activities, attendance at conventions, and professional
association meetings and workshops. Several studies examined incentives and deterrents to
participation in professional development activities. Also mentioned in these studies was
the lack of input the media specialist has in continuing education planning within the
district, and the apparent lack of institutional support.
This study does not parallel those conducted in the past identically, however,
several of the same questions were asked. The participants in this study included 75 New
6

Jersey public school library media specialists from the 8 southern counties of the state.
Twenty-five school librarians each were randomly selected from high schools, middle
schools, and elementary schools in these counties. The participants responded to a selfadminstered questionnaire mailed to them.
The Rowan University Library databases were accessed in the search for current
articles on this topic. The search terms "professional development", "continuing
education", "professional development and librarians", and "continuing education and
librarians" were used in the search process. Library Literature, ERIC, and other education
databases were used. The Internet was used by going to several home pages including: the
American Library Association, American Association of School Librarians, New Jersey
State Department of Education, the New Jersey Education Association, and the Association
for Supervision and Curriculum Development.

Importance of the study
Beginning in January, 2000, all New Jersey teachers will be required to complete
100 hours of continuing education and professional development over a 5-year period. The
state and employing school district must actively assist and support teachers' efforts to
satisfy this requirement through any combination of various state-approved experiences
(Continuing Professional Development of Teachers, 1997). These may include formal
courses, conferences, and workshops offered by colleges, school districts, and
professional associations.
This study focused attention on the types of professional development activities that
school library media specialists would find most helpful in their jobs. Very often the
school district in-service programs do not address issues of concern to the librarian. Media
specialists, as well as classroom teachers, need to work with one another within their
respective districts to identify their professional development needs.
A goal of the New Jersey State Board of Education is to enable all New Jersey
students to attain the knowledge and skills necessary to achieve the Core Curriculum
Content Standards (Continuing Professional Development of Teachers, 1997). It is
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believed that this will only occur if individual teachers, and the teaching profession
generally, are provided a means by which to assume a broader, more affirmative role in
advocating the continuous improvement of professional knowledge and skills (Continuing
Professional Development of Teachers, 1997).
Darlene E. Weingand, professor at the University of Wisconsin School of
Library and Information Studies, has noted that since the "shelf life" of any degree today is
approximately three to five years, new graduates must view degrees as the springboard to
the workplace-and just the beginning of a work life filled with continuous learning
(Weingand, 1998).

Historical Context
It was not too long ago that the concept of teacher education was confined to the
four years that a prospective teacher spent studying at an institution of higher education
(McIntyre & Byrd, 1998). Since the early 1980's, however, almost every state in the
United States has been involved in some kind of educational reform (Shannon, 1996).
Whatever types of reform have been instituted, the goal has always been to implement
change that would raise academic standards and performance (Shannon, 1996). It is
understood that in order for these changes to take place, teachers must be equipped with
newer, more effective means to carry out instruction through continuing education and
professional growth.
For decades, New Jersey public school educators have enhanced their
professional growth in various ways. One way is by participating in mandatory in-service
programs, which may or may not meet the needs of the educator. The number of in-service
programs vary from one district to another and are arrived upon contractually between
individual school districts and the local teachers union. Other than these isolated meetings,
New Jersey teachers have not been required to seek other means of professional
development. Many have, however, attended conventions, conferences, workshops, and
training sessions, on their own time, and at their own expense. Frequently, continuing
education has been tied to salary increases, and as a result, this has been an incentive for
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educators to pursue college and university college and university courses. In some
districts teachers are reimbursed the cost of tuition to enroll in these courses.
Until now, there have been no standards to ensure quality control of professional
development programs and providers for New Jersey educators (Armiger, 1998). The
standards as mandated by the 100-hour requirement will apply to statewide programs and
providers as well as regional, county, and local professional development experiences.
New Jersey moves to a leadership position in that no other state has authorized a Board to
focus solely on developing standards and to address the nature or quality of professional
development (Armiger, 1998).

Theoretical Framework
Research indicates that continuing education and professional development is a
necessity in the technological society in which we live. If it is so important, why
does it sometimes register such negative opinions in the eyes of educators? Why
are so many teachers turned-off by the prospects of attending yet another in-service
presentation? Why do so many teachers use every excuse in the book for not returning
for graduate level courses? Time and money do stand in the way for some. However, for
many, negative attitudes were formed a long time ago, and, for whatever reason, are hard
to change.
As mentioned earlier, the theory of effective professional development
programming must be based on knowledge about adult learners (Smith, 1988). Brookfield
(1988) states that in order to facilitate learning in adults and make it more meaningful, the
principles of effective practice need to be considered. Participation in learning is
voluntary; the circumstances prompting this learning may be external, such as the New
Jersey mandate, but the decision to learn is the learner's (Brookfield, 1988). Adults who
are eager to learn will respond better to participatory learning methods, and therefore,
remain interested. Criticism among participants should reflect a respect for each other's
self-worth while providing an honest expression of differences (Brookfield, 1988). For
learning to take place, a collaboration of efforts is constantly necessary, at different times,
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and at different places (Brookfield, 1988). Adult learners involved in a continual process
of activity, reflection upon activity, collaborative analysis of activity, new activity, etc.
account for the accumulated experiences of adults as valuable educational resources
(Brookfield, 1988). Through educational encounters, learners come to appreciate that
values, beliefs, behaviors, and ideologies are culturally transmitted (Brookfield,
1988). These external sources present the learner with alternatives to their current ways of
thinking, behaving, and living (Brookfield, 1988). As a result of this nurturing, adults will
become more empowered, self-directed learners (Brookfield, 1988).

Assessment of Previous Studies
Several studies have been conducted on the topic of continuing education/
professional development for library media specialists. Of particular interest to this thesis
were the studies conducted within the last twenty years. It is during this period of time that
media specialists have had to cope with the demands of mastering new technologies, taking
on new roles in instructional development, dealing with shrinking budgets, and the everincreasing profusion of knowledge in general (Edwards & Schon, 1986).
National studies. In 1986, the American Association of School Librarians (AASL)
conducted its first needs assessment to gather information on the topics, formats, and
incentives that should be considered in the first phase of making any continuing education
plan operational. Participants in this survey included attendees at the 1986 AASL
Minneapolis conference and an invited group of National Association of State Educational
Medial Professionals. The survey did not determine whether or not continuing education is
considered essential for professional growth. The Continuing Education Committee of the
AASL made the assumption that professional growth was essential for the survival of the
profession in an ever-changing technological society (Mancall & Bertland, 1988).
Respondents ranked evaluation of program performance as their preference in
potential continuing education topics. Several conclusions resulted from the analysis: the
various populations represented in AASL should be a planning factor, topics highly
prioritized by building-level media specialists should be given prime consideration, the
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development of continuing educational experiences that build on each other, and colleges
and universities should be contacted as part of the continuing education effort (Mancall &
Bertland, 1988).
Local and state studies. In 1984, school library media specialists in the Phoenix,
Arizona, area responded to a questionnaire concerning which types of professional
development activities were most helpful in improving their job performance. The survey
indicated overwhelmingly that district library meetings would be the most helpful means of
professional development. Rated much lower by the school librarians was attendance at
professional association meetings and conventions. These survey results raised the
question as to why school library media specialists do not take more advantage of the
opportunities and benefits provided by professional library organizations. The study
suggests that the American Library Association and the American Association of School
Librarians examine the role of the professional associations if they plan to play an important
role in the professional development of school library media specialists (Edwards & Schon,
1986).
Only 28 percent of the Phoenix respondents indicated that they had a district library
media supervisor. Interestingly, librarians working with no supervision had the second
largest percentage of input in the district library media policy (Edwards & Schon, 1986).
A study conducted by Latrobe and Havener in 1991 of the continuing education
needs and preferences of school library media specialists in Oklahoma found statistically
significant connections between attitudes and participation in continuing education
activities. Participants in this survey were randomly sampled members of the Oklahoma
Association of School Library Media Specialists. The questionnaire was adapted from the
Edwards and Schon instrument developed in the 1986 study of professional development
activities among Arizona media specialists (Latrobe & Havener, 1997).
Oklahoma respondents ranked participation in state department of education
conferences, district-level library media meetings, and the reading of professional literature
as most important. The earlier Arizona study showed similar attitudes toward district
library meetings with greater variability across other categories. The Oklahoma study also
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indicated that the perceived importance that respondents assigned to various activities
closely paralleled their relative participation in those same activities (Latrobe & Havener,
1997).
The journal article entitled "Empowerment for the School Library Media Specialist:
Moving from Reactive to Proactive," describes how school library media specialists in the
Nassau School Library System in New York established a planning team to deal with the
question of continuing education and professional growth. Media specialists described
feeling powerless, isolated, and ignored during staff development days. Attempts by New
York's regional library systems to provide instructional support, technical assistance,
interlibrary cooperation, and resource sharing had little impact on Nassau school library
media specialists. As a result of a needs assessment of school librarians, a planning team
consisting of fifteen school library media specialists decided to stress the development of
communication skills with administrators. Rather than help carry out the instructional
decisions made by others, Nassau librarians insisted on a proactive approach. This project
has brought about more involvement and communication in subject-area department
meetings and schoolwide curriculum decisions (Tewel & Kroll, 1988).
A 1988-1989 study of professional and paraprofessional librarians working in
public libraries, academic libraries, community colleges, and school media centers
examined reasons for participating in continuing education programs in the North Carolina
Library Staff Development Program. Professional improvement and development,
professional service, collegial learning and interaction, and personal benefits and job
security were identified as reasons for participation in continuing education events.
Paraprofessionals gave significantly higher ratings than did the professional librarians
regarding the personal concerns component. Public librarians rated the patron service,
collegiality, and professional competence components more highly than the other
librarians surveyed (Smith & Burgin, 1991).
During the 1994-1995 school year, school library media leaders in Kentucky
participated in a survey which described how the Kentucky Education Reform Act (KERA)
affected library media programs. Since KERA, respondents reported the following
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changes in their roles and programs: how students and teachers use the media center, the
librarian's role as information specialist, the library curriculum, and the amount and
variety of technology for which the media specialist is responsible (Shannon, 1996).
Technology was mentioned as having affected the role of the media specialists
most. Coincidentally, respondents listed technology more than any other single topic as the
type of professional development experience that would be most beneficial to them.
Specifically, they asked for professional development on: technology applications, online
services, electronic research tools, use of technology for information access, use of the
Internet, developing multimedia presentations, and technology innovations (Shannon,
1996).
A 1991 survey of all academic librarians in Oklahoma examined whether or not
institutional support makes a difference in the professional development activities of
academic librarians. The majority of respondents reported that some type of institutional
support for professional development activities was available to them; however, support
varied dramatically from activity to activity. In addition, release time was provided more
often than financial aid. Other areas that were studied included: support for professional
meetings, the relationship between institutional meeting support and library association
membership and committee service, workshop attendance, professional reading, visits to
other institutions, and course work . Institutional support was lower for research than for
the other types of professional development activities examined. Overall, the conclusions
of this study indicated a positive correlation between the institutional support policies and
the professional activities of academic librarians (Havener & Stolt, 1994).
One area not examined by previous studies deals with the pursuance of professional
development through on-line technology. Teachers can now participate in professional
development discussions through e-mail, discussion forums, online "chats", listservs,
informal tutorial programs, and formal, credit-bearing college course work (Simkins,
1998). This alternative may be what is necessary to encourage more educators to engage in
continuing education activities.
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The review of literature indicates the necessity of media specialists to pursue
continuing education and professional growth activities. The onus is on the media
specialist to determine the best possible way to achieve this goal. It may be for personal
satisfaction, financial gains, job evaluation, or hopefully, the ability to offer the best
possible instruction to students and staff. Obviously, state departments of education,
teachers associations, library associations, and individual school districts can make the job
easier by providing activities that are relevant to the nature of the job. It is clear that the
needs of the media specialist should be considered in order to encourage more active and
positive participation in these activities.

Methodology
The data reported in this study is a result of a survey which was mailed to 75
school library media specialists working in the eight southern counties of New Jersey.
Twenty-five public school library media specialists each were randomly selected from high
schools, middle schools, and elementary schools located in these counties. The survey
consisted of a self-administered questionnaire which the respondents mailed back.
Follow-up mailings were mailed as necessary.
A survey was chosen as the selection tool after reviewing previous studies
conducted by survey questionnaires. A survey enabled a large number of New Jersey
school library media specialists the opportunity to be contacted and to respond to the issues
of continuing education in the library field. According to Babbie, (1998) the advantages of
a self-administered questionnaire are economy, speed, lack of interviewer bias, and the
possibility of anonymity and privacy to encourage candid responses on sensitive issues.
Beginning in January, 2000, all New Jersey school educators will need to make
their continuing education a top priority. The state, county, and district committees will all
have teachers as members of the planning and implementation stages. The more input that
the teachers and media specialists have will ultimately determine the effectiveness of the
activities to be offered. School library media specialists in New Jersey need to be
represented on these various committees to lend their voice in this new initiative.
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Chapter 3
Methodology
Introduction
Effective January 2000, all New Jersey teachers will be required to complete 100
hours of continuing education and professional development every five years of active
service. At the state, county, and district level, teachers will have an opportunity to assume
a more affirmative role in advocating the continuous improvement of professional
knowledge and skills (Continuing Professional Development of Teachers, 1997). This
thesis addressed the kinds of continuing education activities considered to be the most
valuable to school library media specialists.
Librarians were asked to describe continuing education and professional
development activities in which they have participated and those they feel should be
addressed as a result of the 100-hour requirement. In addition, media specialists indicated
possible incentives and deterrents to their pursuance of continuing education activities. A
comparison was made among high school, middle school, and elementary school library
specialists as to what kinds of professional development would be most helpful to them.

Methodology Selected
Data for this thesis was collected through the use of a self-administered
questionnaire (see Appendix). Surveys were mailed to high school, middle school, and
elementary school library media specialists selected randomly from the eight southern New
Jersey counties. A survey was used as the method of inquiry in this study due to the
number of school library media specialists to be questioned, the large area that the study
encompassed, the number of questions to be answered, and the time involved in conducting
individual interviews.

According to Babbie, "Survey research is probably the best
15

method available to the social scientist interested in collecting original data for describing a
population too large to observe directly" (1998, p. 256).
Included in the mailing was a letter of explanation, a consent form, the survey, and
a self-addressed, stamped envelope for the respondent to return the survey. Follow-up
mailings were sent after two weeks to nonrespondents.

Design of the Study
The problem identified as the subject of this thesis was a result of New Jersey's
State Continuing Education Plan requiring all teachers to complete 100 hours of continuing
education and professional development every five years. Of particular interest to the
researcher is the idea of presenting more meaningful, necessary, and effective programs for
school library media specialists, whose needs are often ignored. Exploratory research was
used to investigate this subject for the purpose of searching out or more closely scrutinizing
the issues, mostly to lead to a better understanding of them (Mauch & Birch, 1998).
Who better to ask about the current and future state of continuing education than
school library media specialists themselves? High school, middle school, and elementary
school library media specialists were selected to determine if the needs of each group are the
same or different. How do they feel about the types of in-service programs that have been
offered to them in the past? What kinds of future continuing education programs would
satisfy their needs? Do they receive support from their administrators and other staff
members? According to former State Education Commissioner Leo Klagholz, for this plan
to work it must have the support of teachers. "The responsibility and initiative for this
requirement is being taken by practicing teachers and the organized profession .... in a
way that has integrity. The plan goes beyond quantity, but focuses on quality through
input provided by teachers" (Improving Professional Development, 1998, p. 12).

Sample and Population
A sample of 75 school library media specialists currently working in the eight
southern counties of New Jersey were surveyed. The counties included were: Atlantic,
16

Burlington, Camden, Cape May, Cumberland, Gloucester, Ocean, and Salem. These
counties were selected because of their proximity to Rowan, Rutgers, and Drexel
Universities, institutions who offer opportunities for continued professional development
through their School and Public Librarianship programs.
Using the Random Numbers Table of Babbie (1998), 25 school library media
specialists each were selected randomly from public high schools, middle schools, and
elementary schools within the eight represented counties. The square mileage, population,
number of schools, and school population vary greatly among the eight counties with
Camden County possessing the greatest number of schools, and Cape May and Salem
Counties having the fewest schools. The ratio of schools selected to schools available was
proportionate throughout the eight counties. For example, there are 149 public schools in
Camden County, and 18 schools (12%) were selected. Correspondingly, in Cape May
County, the smallest county in this study, 3 of the 25 schools were used which also
represents 12%. This same 12% ratio was also used for the other six counties represented
in this study.
All grade level schools were considered in this study in order to compare the kinds
of continuing education activities offered presently, and what needs are recommended for
the future. The definition of elementary school differs from one school district to another.
For the purposes of this study, elementary school is considered to be Kindergarten or PreSchool to grade five or six.
The results of this project are limited because only school library media specialists
in the eight southern counties were included in this study. The conclusions may not
represent the opinions of the majority of school library media specialists in New Jersey.

Instrumentation
Using The Practiceof Social Research (1998) by Earl Babbie as a guide, a selfadministered survey questionnaire (see Appendix) was constructed in order to obtain
information from the participating school library media specialists. A cover letter (see
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Appendix) stating the purpose of the study accompanied the survey. Individuals selected
were told that they need not respond to all questions in the survey and that the data gathered
would be anonymous and confidential. Participants were asked to sign and return the
consent form if they chose to volunteer for the survey.
Before mailing, the survey was pre-tested among a group of teachers and school
and public librarians who were not part of the study. Changes were made based on
suggestions by the thesis advisor and those who pre-tested the survey.
In order to appear clear and uncluttered, the survey was printed on legal size paper,
on both sides. If printed on letter size paper, it would have been three pages long. The
surveys were color-coded to facilitate data collection. Elementary school surveys were
blue, middle schools were green, and the surveys received by high school library media
specialists were yellow. Each survey had a letter and code number assigned to it in order to
identify those librarians who returned surveys and those who needed reminders sent to
them.
Ideas for several of the survey questions came from a study conducted by Kathy
Latrobe and W. Michael Havener entitled "A Targeted Audience's View of Continuing
Education " (1997), and "The Motivations of Professional and Paraprofessional Librarians
for Participating in Continuing Education Programs" (1991) by Duncan Smith and Robert
Burgin. The researcher also included additional questions which she felt were important to
the topic of continuing education and professional development and to the situation in New
Jersey.
The survey consisted of three sections. Section I contained eight questions, mostly
closed-ended, which asked the participant to make a selection by placing a check in the
box of all applicable answers. The questions in this section pertained to kinds of in-service
programs offered in the past, whether or not school library media specialists are asked to
contribute ideas and suggestions for possible programs, if these programs are of value,
what kinds of continuing education activities they have participated in, what format for
delivery is preferred, and what are some possible incentives and deterrents to pursuing
continuing education. All of the questions in this section included an "other" category for
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respondents to further explain an answer not suggested. In addition, one question asked
respondents to list the top three continuing education activities that have been of most value
to them.
Section II of the survey asked for the participant to indicate which of the fifteen
listed topics they feel should be addressed in future continuing education activities. The
topics dealt with the job performance of the school library media specialist as a teacher,
instructional consultant, information specialist, and as a manager. Respondents could
indicate whether they felt these topics were very important, moderately important, or not
important. Participants could also indicate any other topic not mentioned that would be of
interest to them.
Section III of the survey asked for personal data including highest degree received,
membership in organizations, number of years working as a school library media specialist,
grade levels served within the school, and whether or not there was a library coordinator or
supervisor in the district. Respondents were also able to indicate if they wanted the results
of the study sent to them.

Data Collection
The surveys were mailed on Tuesday, February 9, 1999 to the attention of the
library media specialist in each of the 75 schools. Included in the mailing was the cover
letter explaining the purpose of the survey and a self-addressed stamped envelope for its
return. Addresses for the various schools were obtained through the individual County
Superintendent's office.
Participants were asked to respond by March 1, 1999. Follow-up reminders and
surveys were sent at that time to encourage additional responses.
A tally sheet was kept by the researcher indicating the dates the survey
questionnaires were returned and by which school level in order to determine if there was a
pattern in response rates. The color-coded surveys made it easy to distinguish between data
collected from an elementary school versus a middle or high school.
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Data Analysis Plan
As surveys were returned, data was tabulated on tally sheets allowing for all
possible responses. Data sheets were kept separately for elementary, middle, and high
school responses. The collected data was analyzed by using a percentage for each response
and displayed in table format. Tables also provide a comparative analysis to evaluate the
results of the elementary, middle, and high school surveys. Chapter 4 contains the results
of the analysis.
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Chapter 4
Results
Survey Response Rate
Surveys were sent to 75 public school library media specialists working in the 8
southern counties in New Jersey on February 9, 1999. Twenty-five surveys were mailed
to elementary school librarians, 25 to middle school librarians, and 25 to high school
librarians. Reminder letters and additional copies of the survey were mailed on March 4,
1999. A total of 43 surveys were received, and 42 of them were usable for a response rate
of 56%.

Description of Respondents
Surveys returned by elementary school librarians represented a 60% return rate,
middle school media specialists had a 64% response rate, and 44% of surveys sent to high
school library media specialists were returned. One of the elementary school surveys was
returned blank and therefore unusable because the library is staffed by volunteers of the
Parent Teacher Association.
The number of returned surveys by school level and county are charted in Table 1.
The ratio of schools that received surveys to schools available was proportionate
throughout the eight counties. One hundred percent of all surveys sent to school library
media specialists working in Cape May County were returned. Cumberland County had a
response rate of 80% and Camden County's librarians had the third highest return rate of
67%. The counties with the lowest return rate were Atlantic County (40%), and Ocean
County (20%).
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Table 1
Usable Survey Response by School Level and County

# of surveys
sent

County

# of surveys
returned

Response rate
%

Elementary
Middle
High

10
3
4
3

4
1
3
0

40%
33%
75%
0%

Burlington
Elementary
Middle
High

16
6
5
5

10
5
4
1

63%
83%
80%
20%

Camden
Elementary
Middle
High

18
6
6
6

12
3
4
5

67%
50%
67%
83%

Cape May
Elementary
Middle
High

3
1
1
1

3
1
1
1

100%
100%
100%
100%

Cumberland
Elementary
Middle
High

5
2
2
1

4
2
1
1

80%
100%
50%
100%

Gloucester
Elementary
Middle
High

9
3
3
3

5
1
1
3

56%
33%
33%
100%

Elementary
Middle
High

10
3
3
4

3
2
1
0

30%
67%
33%
0%

Elementary
Middle
High

4
1
1
2

2
1
1
0

50%
100%
100%
0%

Atlantic

Ocean

Salem
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Years of experience working as school library media specialists range from 1 to 31
with an average of 13.4 years. The high school librarians surveyed have more experience,
averaging 19.7 years, as compared to middle school librarians with 13.1 years and
elementary school library media specialists with 9.3 years of experience.
Respondents were asked to indicate the highest degree they had received. Eighteen
of the 42 participants possess a Master's Degree plus some additional credits. Thirteen
respondents have a Master's Degree. Seven of those surveyed possess either a Bachelor
Arts or Bachelor of Science Degree, and 4 have additional credits beyond either a BA or
BS degree.
The respondents surveyed are members of a variety of professional organizations.
A majority of the participants are members of NJEA (79%), EMAnj (64%), and NEA
(62%). Only 29% indicated their membership to ALA. Thirteen respondents (31%)
indicated membership in other organizations which include: Association of Supervision
and Curriculum Development, the Burlington and Camden County Educational Media
Associations, South Jersey Regional Library Cooperative, Tri-County Librarians
Association, and ATCAP. Two respondents did not answer this question. Because they
could check all that applied on the survey, percentages will add up to more than 100%.
The results are charted in Table 2 on page 24.

Continuing Education in the Present
In Section I of the survey, respondents were asked to comment on the current status
of continuing education activities in their individual school districts. Question 1 asked
participants to indicate what types of in-service programs have been offered to the school
library media specialists. A total of 42 school library media specialists responded by
checking all choices that applied and listing any other choices that pertained to them.
Responses given by elementary, middle, and high school library media specialists are
charted in Table 3. The most common types of in-service programs currently being offered
are district-level library meetings and workshops and training sessions. Responses in the
"other" category indicated that no in-service programs were offered at all in the district, and
as a result, the media specialists attend workshops, etc. in other districts or through the
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Table 2
Membership in Organizations

Organization

# of Respondents
n=42

% of Respondents

NJEA
EMAnj
ALA
NEA
AASL
ALSC
YALS
Other:
No Answer

33
27
12
26
4
1
2
13
2

78.5%
64.2%
28.5%
61.9%
9.5%
2.3%
4.8%
30.9%
4.8%

County Media Association programs. Three high school librarians commented that the
media specialists in their district attend the very same programs as the district teachers, and
therefore their needs are never addressed.
Question 2 asked respondents to indicate whether or not they are asked to contribute
ideas or suggestions for possible in-service programs. Of the 42 responses, 17 (40%)
elementary, middle school, and high school library media specialists said that they are
asked to contribute ideas. Fifteen respondents (38%) were asked to provide input some of
the time, and 9 participants (21%) were never asked for their ideas. One respondent did
not answer that question.
School library media specialists were asked to indicate if the in-service programs
offered in their district were of value to them in Question 3. Seven of the 42 responses
(17%) indicated that these programs were of value to them, 7 respondents (17%) said they
were of no value, and 27 (64%) responded that sometimes the programs were of value. An
elementary school library media specialist explained her answer by stating that her district
sends its teachers and staff to county in-service programs and they are of value. One
respondent did not answer this question.
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Table 3
Current In-Service Programs

Type of program

Level

Percentage (%)

Elementary responses
n=15
District -level library meetings
Workshops, training sessions
Observations, visits to other libraries
Other
No Answer

7
8
6
4
0

47%
53%
40%
27%
0%

Middle School responses
n=16
District-level library meetings
Workshops, training sessions
Observations, visits to other libraries
Other
No Answer

8
11
6
2
1

50%
69%
38%
13%
6%

High School responses
n= 1
District-level library meetings
Workshops, training sessions
Observations, visits to other libraries
Other
No Answer

6
4
3
6
1

55%
36%
27%
55%
9%

Question 4 asked respondents to indicate which continuing education activities they
have participated in as a school library media specialist. They were to check all answers
that applied and explain others that pertained to them. There were no clear-cut differences
between elementary, middle, and high school library media specialists. Twenty-five of the
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42 respondents (60%) indicated their participation at the NJEA Teachers Convention, 28
out of 42 (67%) have attended the EMAnj Convention, and 10 out of 42 (24%) have
participated in the ALA Conference. Seventy-one percent of the respondents indicated that
they participate in continuing education through their professional reading and by taking
part in district-level in-service programs. Sixty percent participate in district-level library
meetings, 50% have taken college or university courses, and 36% have participated in
college or university workshops. There were a total of 19 answers in the "other" category.
These school library media specialists indicated a variety of other activities in which they
have participated which include: SJRLC workshops, county educational media
workshops, Tri-County Librarians, Classroom Connect Conference, technology
workshops, and AASL. One respondent is a part-time adjunct at Rowan University.
In Question 5, respondents were asked to list the top 3 activities in Question 4 that
they consider to be of most value to them in their job as a school library media specialist.
There were no distinguishable differences among the three groups of respondents. The top
choices of the 42 respondents were attendance at the EMAnj Conference, and district-level
library meetings. The results are charted in rank order in Table 4.

Table 4
Continuing Education Activities of Most Value
Activity

EMAnj Convention
District-level library meetings
Professional reading
District-level in-service workshops
College/university courses
College/university workshops
ALA Conference
NJEA Convention

# of Responses
n=42

% of Responses

21
17
16
15
15
8
4
4

50%
40%
38%
36%
36%
19%
10%
10%
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Question 6 asked participants to indicate what format for delivery of continuing
education activities they prefer. They could check all formats that would be of interest to
them. Thirty-six of the 42 (86%) participants responded that they prefer weekday
workshops during the school year. Twenty-three (55%) indicated that summer workshops
were preferable. Twenty (48%) responded that they would like to participate in distance
learning over Internet, video, or television instruction. Thirteen participants (31%) prefer
evening workshops or courses. Other responses (10%) included after-school workshops
and off-site college courses.
In Question 7, 32 of the 42 respondents (76%) indicated that movement on the pay
scale would be a motivation in their pursuance of continuing education and professional
development. School library media specialists with the most years experience commented
that while this factor was important to them at one time in their career, it is no longer since
they have reached the top of their pay scale. Twenty-seven respondents (64%) indicated
that tuition reimbursement for college courses is an incentive, and 23 participants (55%)
said that receiving college or university credit would be a motivating factor. Half of the
respondents (50%) indicated that the state imposed 100 hours of continuing education
would serve as motivation to their professional growth and development. In the "other"
category, one elementary school library media specialist stated that there is nothing that
could motivate her to pursue continuing education activities. Another elementary librarian
indicated that more interesting workshops showcasing new ideas, particularly with new
picture books would be a motivational factor. Four librarians at the middle and high school
level listed personal satisfaction, doing a better job, becoming more valuable to the staff,
and the self-gratification of staying current as their motivation.
Question 8 asked participants to indicate which factors would be deterrents to
pursuing their continuing education and professional development. All 42 respondents
checked all factors that applied to them. There were no distinguishable differences among
the three groups of respondents. Thirty-four of the 42 participants (81%) indicated that
lack of time was the major deterrent to seeking professional growth. Distance involved
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was a factor for 33 (79%) respondents. Twenty-eight (67%) said that a deterrent would
be if their needs were not addressed and 27 (64%) indicated cost as a factor.
School library media specialists were asked if there was a library supervisor or
coordinator in their school district. Of the 42 respondents, 31 (74%) indicated that they did
not have a library coordinator/supervisor in their district. Eleven participants (26%) said
that they do have a library supervisor. One elementary librarian commented, however, that
the district supervisor does not have a library background.

Future Continuing Education Activities
Section II of the survey asked respondents to indicate which topics they would like
to see addressed in future continuing education programs. They were asked to circle the
number that best described their opinion as being: very important (VI), moderately
important (MI), or not important (NI). There is also a column for No Answer (NA). For
purposes of comparison this data is displayed on Tables 5, 6, and 7 to indicate
elementary, middle school, and high school responses. Table 8 shows the combined
responses.
Ten of the 15 (67%) responding elementary school library media specialists
indicated that integrating media into the curriculum and helping teachers to plan, implement
and evaluate instructional activities are very important topics of concern for future
continuing education activities. Table 5 indicates that 60% feel that using computers in
instruction is very important and 53% believe that learning to do online searching and
teaching online searching to students and staff are also very important topics.
Of moderate importance to elementary school library media specialists are using
computers for record keeping, understanding copyright issues, developing budget
techniques, and evaluating program performance. Topics not considered to be important
for future continuing education activities include: evaluating collections, developing budget
techniques, and understanding copyright issues.
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Table 5
Future Continuing Education Topics - Elementary School Responses
MI

VI

Questions

NI

NA

Elementary school library media specialists responses (n=15)
Learning to do online searching

8

6

1

0

Teaching online searching to
students and staff

8

6

1

0

Using computers in instruction

9

4

2

0

Software development & selection

7

5

3

0

Integrating media into curriculum

10

3

2

0

Helping teachers to plan, implement
& evaluate instructional activities

10

3

2

0

Working with special needs students

7

7

1

0

Networking & resource sharing

7

6

2

0

Evaluating collections

7

4

4

0

Planning (long and short term)

6

7

2

0

Evaluating program performance

5

8

2

0

Developing budget techniques

3

8

4

0

Using computers for record keeping

3

10

2

0

Developing time management techniques

6

7

2

0

Understanding copyright issues

2

9

4

0

Other

0

0

0

0

The results presented in Table 6 show that 11 of the 16 (69%) responding middle
school library media specialists indicated that teaching online searching to students and
staff, learning to do online searching, and networking and resource sharing are the top
priorities for future continuing education programs. Topics of moderate importance to this
group include: software development and selection, understanding copyright issues,
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evaluating program performance, planning, evaluating collections, and using computers in
instruction. Topics not important for future continuing education activities include
developing time management techniques and budget techniques.
Table 6
Future Continuing Education Topics - Middle School Responses
NA

NI

MI

VI

Questions

Middle school library media specialists responses (n=16)
Learning to do online searching

10

5

0

1

Teaching online searching to
students and staff

11

4

0

1

Using computers in instruction

7

8

0

1

Software development & selection

1

13

1

1

Integrating media into curriculum

9

6

0

1

Helping teachers to plan, implement
& evaluate instructional activities

9

6

1

0

Working with special needs students

6

9

0

1

11

4

0

1

Evaluating collections

6

8

1

1

Planning (long and short term)

6

8

1

1

Evaluating program performance

3

10

2

1

Developing budget techniques

4

7

4

1

Using computers for record keeping

4

9

2

1

Developing time management techniques

3

6

6

1

Understanding copyright issues

2

12

2

0

Other: Censorship
Developing lesson plans &
projects

1

0

0

0

1

0

0

0

Networking & resource sharing
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Future continuing education topics of importance to high school library media
specialists include teaching online searching to students and staff (73%), integrating media
into the curriculum, and helping teachers to plan, implement, and evaluate instructional
activities, each representing 64% of those surveyed. Table 7 on page 32 shows that the
following topics are considered moderately important to high school librarians: using
computers for record keeping, developing time management techniques, developing budget
techniques, software development and selection, and networking and resource sharing.
Topics not important to this group include: understanding copyright issues, working with
special needs students, and learning to do online searching.
The combined responses given by elementary, middle, and high school library
media specialists are presented in Table 8 on page 33. Topics considered to be very
important issues for future continuing education activities include: teaching online searching
to students and staff (67%), integrating media into the curriculum and helping teachers to
plan, implement, and evaluate instructional activities (62%) and learning to do online
searching (55%).
Combining the very important and moderately important categories results in a
measure of overall importance for the following continuing education topics: helping
teachers to plan, implement, and evaluate instructional activities (93%), teaching online
searching to students and staff, using computers in instruction, integrating media into the
curriculum, and networking and resource sharing (90%), and learning to do online
searching, and using computers or record keeping (88%). Even the topics considered less
important by respondents were still considered somewhat important. Understanding
copyright issues has some importance to 76%, while developing time mangagement and
budget techniques was important to 79%.
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Table 7
Future Continuing Education Topics - High School Responses
MI

VI

Questions

NI

NA

3

0

High school library media specialists responses (n=l 1)
3

Learning to do online searching

5

Teaching online searching to
students and staff

8

1

2

0

Using computers in instruction

4

6

1

0

Software development & selection

2

8

1

0

Integrating media into curriculum

7

3

1

0

Helping teachers to plan, implement
& evaluate instructional activities

7

4

0

0

Working with special needs students

1

7

3

0

Networking & resource sharing

2

8

1

0

Evaluating collections

2

7

2

0

Planning (long and short term)

3

6

2

0

Evaluating program performance

3

6

2

0

Developing budget techniques

2

8

1

0

Using computers for record keeping

2

9

0

0

Developing time management techniques

1

9

1

0
0

Understanding copyright issues

0

7

4

Other: Learning techniques that persuade
teachers, administrators, board of
education of value of media
specialists

1

0

0
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Table 8
Future Continuing Education Topics - Combined Responses
VI

Questions

MI

NA

NI

Elementary, middle, high school library media specialists responses (n=42)
Learning to do online searching

23

14

4

1

Teaching online searching to
students and staff

27

11

3

1

Using computers in instruction

20

18

3

1

Software development & selection

10

26

5

1

Integrating media into curriculum

26

12

3

1

Helping teachers to plan, implement
& evaluate instructional activities

26

13

3

0

Working with special needs students

14

23

4

1

Networking & resource sharing

20

18

3

1

Evaluating collections

15

19

7

1

Planning (long and short term)

15

21

5

1

Evaluating program performance

11

24

6

1

Developing budget techniques

9

23

9

1

Using computers for record keeping

9

28

4

1

Developing time management techniques

10

22

9

1

Understanding copyright issues

4

28

10

0

Other

3

0

0

0
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Chapter 5
Conclusions and Recommendations
Summary
Every profession recognizes the need to offer continuing education and professional
development to its members whether they be doctors, lawyers or teachers (Feldman, 1998).
The reality is that many workshops and in-service programs do not adequately address the
needs and concerns of the assembled professionals. In recognition of this problem, the
New Jersey State Board of Education has recently adopted a 100-hour continuing education
requirement for all New Jersey teachers, to be completed every five years of active service.
The new State Professional Teaching Standards Board will carry out key elements of the
new comprehensive continuing education program for teaching staff members, ensuring
quality control, not quantity control. For the first time in New Jersey's educational history,
21 teachers will be selected to sit on the State Standards Board, the County Professional
Development Boards, and the Local Professional Development Committees. It is
encouraging to note that a school library media specialist has been chosen to serve on the
newly appointed State Board.
The purpose of this study was to examine the plight of continuing education as it
relates to a selected group of New Jersey public school library media specialists. Of
particular interest to the researcher were the kinds of continuing education and professional
development activities that are presently offered, and what kinds of programs they would
like to see offered in the future. Are the needs and concerns of an elementary school
library media specialist the same as those of a middle school or high school librarian? Of
additional interest were possible motivating forces and deterrents to pursuing continuing
education. Now that teachers, as well as school library media specialists, have voices on
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these committees, they should be speaking up about the most effective means of getting
what they need and want.

Conclusions
The conclusions drawn by the researcher are a result of data collected and
presented in Chapter 4 as compared with the review of literature in Chapter 2. Because
this study did not parallel any one specific study, not all conclusions can be compared with
a previous study.
When compared to national, state, and local studies, several similarities emerged
that are supported by the literature review. As a group, the elementary, middle, and high
school library media specialists surveyed have varying degrees of experience, are active in
professional organizations, and all possess a Bachelor's degree or higher. These
responding librarians work in school districts located in the 8 southern counties of New
Jersey whose primary continuing education offerings are district-level library meetings,
workshops, and training sessions. Sixty-five percent of the respondents indicated that the
in-service programs offered through their respective school districts were sometimes
valuable to them. Those who said that the programs were of no value indicated that they
attend the same programs as the district teachers, and therefore, their needs are never
addressed. When only 40% of the respondents are being asked to contribute ideas and
suggestions for possible in-service programs, it is easy to see why such programs may not
be of value.
It is agreed that lack of institutional support makes effective continuing education
programs more difficult to carry out. Seventy-four percent of the respondents in this
survey indicated that they do not have a district library supervisor or coordinator. With no
one with a vested interest in the program it is easy to see why the library media specialist
could, and does frequently, feel isolated, ignored, and powerless. They share the need to
communicate with other librarians about issues that pertain specifically to them. This point
is emphasized by the fact that 64% indicated their membership to EMAnj and 50% of the
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respondents said that their attendance at the EMAnj Convention was the continuing
education activity of most value to them.
In addition to belonging to various professional organizations, the participants in
this survey listed professional reading and attending college and university classes as a
continuing education activity of most value. Perhaps school library media specialists are so
used to being out there "on their own" that often they rely on themselves to seek out
opportunities for continuing education and professional growth?
The response rate of elementary and middle school library media specialists was
greater than the responses received from the high school library media specialist. The
elementary and middle school librarians also had fewer years experience working as media
specialists than the high school librarians. The researcher offers some possible
explanations for these findings. School library media specialists relatively new to their jobs
may find the topic of continuing education of more interest because of their inexperience
and desire to learn more about their profession. The 100-hour state requirement may also
have created a sense of urgency and anxiety among this group of respondents. If the less
experienced librarians share feelings of isolation, they no doubt would look forward to
networking with their peers. This is the group that stands to gain more as a result of the
State requirements. These school library media specialists will take college and university
courses and eventually move up the pay scale. Since they also have more years left to
devote to their jobs, they will have the benefit of being exposed to more continuing
education activities and programs and opportunities for professional growth.
On the other hand, the more mature, experienced school library media specialists
may be too close to retirement to take the 100-hour requirement seriously. The subject of
continuing education may not stir any interest among them because they have "been there,
done that". Movement on the pay scale does not motivate them because the majority are
already at the top of the pay scale. The other contributing factor to this groups relative
disinterest in future continuing education activities could be that the State's expectations
have still not been spelled out clearly enough regarding approved activities, providers etc.
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As experienced school employees, they may have a "wait and see" attitude. Until there are
more definitive answers, continuing education will be hard to sell to this group.
As has been noted, the motivational force behind pursuing continuing education is
definitely linked to the experience level of the respondents. The biggest difference between
responses in this survey and those mentioned in the review of the literature is that previous
studies stated personal satisfaction, doing a better job, becoming more valuable to staff,
staying current and competent in the field, and learning skills that teachers need as the chief
motivational factors. Only 10% of the respondents in this survey gave similar reasons,
and, ironically, they were from school library media specialists with many years of
experience.
The literature review data supports the findings in this study concerning deterrents
to continuing education activities. Time, cost, and distance were all primary reasons that
make continuing education difficult for some to pursue. School library media specialists
would like to have programs offered to them primarily during the school-year weekday or
during the summer. Also mentioned were distance learning and off-site college courses.
Based on the lower response rate from counties located a further distance from Rowan,
Rutgers, or Drexel Universities, offering these alternative formats may encourage librarians
to seek continuing education.
The conclusions drawn by the researcher regarding future topics for continuing
education closely parallel those reported in previous studies. The topics that the
respondents were asked to rate dealt with the job performance of the school library media
specialist as a teacher, instructional consultant, information specialist, and as a manager.
Elementary, middle, and high school library media specialist surveyed agreed that topics
pertaining to their job as a teacher, instructional consultant, and information specialist were
a top priority. Not surprisingly, topics dealing with technology were rated as the most
important. This topic was given even more importance in previous studies because of the
emergence of technology into the schools over the past twenty years. Technology is
constantly changing, and as a result, the ability to find and use information and ideas
effectively is fundamental for success (Aaron, 1988). School library media specialists of
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varying degrees of experience are in tune with the concept of staying current where
technology is concerned.
The three groups of librarians surveyed agreed that there is a need to offer
continuing education activities which would address integrating media into the curriculum,
and helping teachers to plan, implement, and evaluate instructional activities. The
researcher sees this as an attempt by the school library media specialists to play a more
active role in the school setting. Not only would the job of the librarian be made a little
easier by becoming more familiar with the curriculum, but the teachers would have another
resource to tap into. Ultimately, the students would gain from this combination of
knowledge and expertise.
Networking and resource sharing were mentioned by 90% of the respondents as
being a very important topic for future in-service programs. This just emphasizes that
feeling of isolation that so many librarians feel. Several of those surveyed indicated that
they teach in one-school districts, and therefore, networking would certainly help. In
addition, the more familiar the media specialist becomes with technology, the more
networking he/she will be able to do.
All three groups of respondents indicated some measure of importance be given to
the topic of copyright issues. This is encouraging to the researcher due to the fact that so
many school districts have a tendency to violate copyright laws. What is interesting is that
high school library media specialists (64%) gave it less importance than elementary (73%)
or middle school librarians (88%). An in-service program on this topic would probably
create havoc, but there is a need for this information to be taken seriously.
As noted earlier, the overall consensus is that future continuing education topics be
centered around issues that will enhance the role of the school library media specialist as a
teacher, instructional consultant, and information specialist. The job of managing the
library media center can only become easier as a result of being better equipped
technologically to instruct students and staff.
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Recommendations
The following recommendations are made regarding the status of continuing
education and school library media specialists in the state of New Jersey. The
recommendations are based on the review of the literature, the data presented in this survey,
and New Jersey's Continuing Education Plan.
* For the first time in New Jersey's history, members of the teaching staff will be
part of the State Professional Teaching Standard Board, the County Professional
Development Boards, and the Local Professional Development Committees. It is the
responsibility of school library media specialists to be represented so their needs can be
addressed. One of the newly appointed teacher members of the State Board is Susan
Heinis, a school library media specialist from Essex County. When speaking about
educators being included on the State Board, she said, "By having input into new programs
and standards which they will personally have to implement, they will be more willing to
take risks and try new methods "(Meet the New Standards Board, 1999, 13). The next
step is to get school library media specialists to serve on the County and Local Committees
in order to their bring ideas, concerns, and suggestions to the attention of others.
* If quality in-service programs are lacking in their district, school library media
specialists should ask administrators to allow for input of ideas and suggestions from the
entire staff. Conduct a needs assessment to determine what issues should be addressed, in
what sequence, and in what time frame. An attempt must be made to diagnose individual
learning needs and determine how these can best be met. More interest in in-service
programs might be generated from the teaching staff if they know that their ideas are going
to be considered.
* Once a needs assessment has been made, stress the idea of quality of in-service
programs over the quantity of programs presented. Contractually, this may be difficult to
get around, but it may change things for the future.
* School library media specialists should inform administrators that follow-up is
needed on programs that have been especially helpful. Offer feedback and assessment
concerning the quality of the activities.
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* School library media specialists seeking continuing education should express
their needs to colleges and universities who offer a program in librarianship, especially in
the area of technology.
* Local colleges and universities should offer off-site college courses at local
schools. Distance should not stand in the way of pursuing continuing education credits.
* Where school districts do not currently offer tuition reimbursement as a
motivation to pursue continuing education, union representatives should negotiate this issue
into the next contract.
* School library media specialists should be familiar with the district's policy
regarding attendance at workshops, conventions, conferences etc. Determine if money is
available and how it is distributed. With cost being a factor for some, school districts
should be encouraged to come up with an equitable plan which would allow for
reimbursement.
* School library media specialists should encourage their school district to offer inservice programs, workshops, training sessions within the school year, preferably on
weekdays.
* School library media specialists should take advantage of any and all continuing
education programs offered by the County Educational Media Associations. They can be a
great source for networking.
* School library media specialists should network within their school districts,
with feeder schools, and with the public libraries. This is especially important in a small
district. The more contacts that are made, the more resources will be available.
* School library media specialists should take advantage of the technology around
them and learn to feel comfortable with it. A school media specialist has to be open to
change and willing to learn new ways to meet the needs of students and faculty members.
* School library media specialists should become actively involved in professional
organizations that will address their concerns. Although the librarians surveyed for this
study belonged to various organizations, very few belonged to the Association for Library
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Services to Children or the Young Adult Library Services Association. As school library
media specialists these might offer valuable ideas and suggestions.
* School library media specialists should consider teaching other librarians.
Almost 75% of the librarians surveyed possess at least a Master's Degree. They should
pass along their expertise and at the same time remain currently involved with what is going
on in librarianship.
* Last, but certainly not least, school library media specialists need to be an
advocate for the library by advertising how much they have to offer. Students and staff
will take more of an interest in the library as a result of the school library media specialist
helping to make their jobs easier and more enjoyable.
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Cover Letter and Consent Form

February 7, 1999

Dear Librarian:
I am a graduate student in the School and Public Librarianship program at Rowan
University. I am conducting a research project as part of my Master's thesis to examine
what kinds of continuing education activities are considered to be the most valuable to
school library media specialists.
Surveys are being mailed to library media specialists currently working in high
schools, middle schools, and elementary schools in southern New Jersey. Participants
need not respond to all questions in the survey. Your responses will be anonymous and all
the data gathered will be confidential. Participation is voluntary and you are free to
withdraw at any time without penalty.
Please sign and return this consent form along with the completed survey by March
1, 1999. If you have any questions or problems concerning your participation in this study
you may contact me at Helen A. Fort Middle School (609) 894-8223 or e-mail me at
lammeypie@aol.com. You may also contact my advisor, Dr. Holly Willett, at 256-4759.
Thank you for your time and participation in this study.
Sincerely,

Carole A. McKiernan

I voluntarily agree to participate in the survey about continuing education.
Signature of Participant

Date

Reminder Letter and Consent Form

March 4, 1999
Dear Librarian:
I am a graduate student in the School and Public Librarianship program at Rowan
University. I am conducting a research project as part of my Master's thesis to examine
what kinds of continuing education activities are considered to be the most valuable to
school library media specialists.
If you have already returned my survey, please disregard this letter. If however,
you have not had an opportunity to do so, or you have misplaced it, I am sending another
survey to you.
Participants need not respond to all questions in the survey. Your responses will be
anonymous and all the data gathered will be confidential. Participation is voluntary and you
are free to withdraw at any time without penalty.
If possible, please sign and return this consent form along with the completed
survey by March 23, 1999. If you have any questions concerning your participation in this
study you may contact me at Helen A. Fort Middle School (609) 894-8223 or e-mail me at
lammeypie@aol.com. You may also contact my advisor, Dr. Holly Willett, at 256-4759.
Thank you for your time and participation in this study.
Sincerely,

Carole A. McKiernan

I voluntarily agree to participate in the survey about continuing education.
Signature of Participant

Date

Continuing Education Survey
Beginning in January, 2000, all New Jersey teachers will be required to complete 100 clock
hours of continuing education every five years of active service. The purpose of this
survey is to examine what kinds of continuing education activities are currently offered to
school library media specialists, which of those are considered valuable, and what others
are still needed.
I. Answer the following questions by placing an "x" in the box beside the
appropriate answer.
1. What types of in-service programs have been offered to the school library media
specialists in your district? Check all that apply.
O District-level library meetings
O Workshops, training sessions
LI Observations, visits to other libraries
L Other, please explain
2. Are you asked to contribute ideas or suggestions for possible in-service programs?
LO Sometimes
O Yes
OL Other, please explain
O No
3. Are the in-service programs offered in your school district of value to you as a library
media specialist?
O Sometimes
O[ Yes
O1 Other, please explain
L No
4. Which of the following continuing education activities have you participated in as a
school library media specialist? Check all that apply.
O District-level in-service workshops
L NJEA Teachers Convention
LO District-level library meetings
O EMAnj Convention
LO College/university courses
O ALA Conference
LO College/university workshops
reading
Professional
LO
OL Other, please explain
5. Please list the top 3 activities in Question #4 that you consider to be the most valuable to
you.

2.
3.
6. What format for delivery of continuing education activities do you prefer? Check all that
apply. LI Weekday workshops during school year
OL Saturday workshops
LI Distance learning (i.e.: television, video, Internet instruction)
OL Evening workshops or courses
OL Summer workshops
LI Other, please explain
(continued on back)

7. Which of the following factors would be a motivation to pursue continuing education
and professional development? Check all that apply.
O College/ university credit
O Movement on the pay scale
O Tuition reimbursement
L Completion of 100 hours of continuing education
L Other, please explain
8. Which of the following factors would be deterrents to participation in continuing
education andprofessional development? Check all that apply.
LI Lack of time
L Cost
I Distance
LI Needs not addressed
O Other, please explain
II. Please indicate which of the following topics you would like to see
addressed in future continuing education programs. Circle the number
that best describes your opinion.
Not
Moderately
Very
Important
Important
Important
1. Learning to do online searching

1

2

3

2. Teaching online searching to students
and staff

1

2

3

3. Using computers in instruction

1

2

3

4. Software development and selection

1

2

3

5. Integrating media into the curriculum

1

2

3

6. Helping teachers to plan, implement &
evaluate instructional activities

1

2

3

7. Working with special needs students

1

2

3

8. Networking and resource sharing

1

2

3

9. Evaluating collections

1

2

3

10. Planning (long and short term)

1

2

3

11. Evaluating program performance

1

2

3

12. Developing budget techniques

1

2

3

13. Using computers for record keeping

1

2

3

14. Developing time management techniques

1

2

3

15. Understanding copyright issues
16. Other

1

2

3

III. Personal Data: Please answer the following questions by placing an "x"
in the appropriate box.
1. Please check the highest degree you have received.

O BA

3 MA+

O MA

I Ph.D

2. Please indicate your membership in the following organizations.
O American Association of School Librarians
O NJEA
LI Association for Library Service to Children
LI EMAnj
OL Young Adult Library Services Association
L ALA
L Other, please explain
OL NEA
3. Do you have a library supervisor or coordinator in your school district?
O Yes

O No

4. Please indicate the grade level at which you are currently a school library media
specialist:
O Primary/elementary
O Middle/junior high
E High School
5. How many years have you worked as a library media specialist?
6. Please indicate if you would like to receive a copy of the survey findings?
I No
I Yes

